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EXECUTIVE SUMMARY

Evaluation

The evaluation has drawn on the initial project application;  guidelines and application forms for Trade Union affiliates wishing to apply for funding from the Learning Fund in the Highland & Island; the participant database and course tracker; and course paperwork relating to 64 courses supported by the fund supplemented by interviews with learners and Union Learning Representatives (ULRs). The interviews and quotes from paperwork have been made anonymous.
Participant database

· The participant database lists 664 entries and gives information on participants and courses. It is a valuable reference and evaluation tool.

· Information technology (IT) and language courses predominate among the course offered. This is in line with ESF guidelines.

· Of the 64 courses considered in this evaluation, 28 were organised on a cross-union basis.

· Over two-thirds of the participants were female. For men and women, participation in courses was highest in the 25-40 age range.

· Almost three quarters of the participants work full time and a quarter are in part time employment.

· The three largest ethnic groups are White English, White Other (mostly EU migrants) and White Scottish. White Scottish is the largest ethnic group.
· Most of the participants do not have degree level qualifications. The highest proportion of those with no qualifications at all is found among the White Other grouping and so too is the highest proportion of those with post-graduate qualifications.
· Over 60 per cent of participants are trade union members. The courses are open to union members and non-union members alike although Scottish Union Learning (SUL) obviously hopes that involvement in union learning will draw non-members into membership and involvement.
· Almost 60 per cent of the learners live in Inverness. However, 42.3 per cent of them live outside the Highland capital. The next stage of the union learning programme envisages doing more work in more remote and outlying areas.

· Almost half of the learners are “repeat learners” and where repeat learners have taken accredited courses, the pass rate is 76.5 per cent.

The learning experience

· The learning experience has received very positive reviews on course content and tutor performance.

· There has been flexibility on how courses are delivered, for example, in trying to meet the needs of shift workers or within remote geographic areas.

· Non-accredited “taster” courses have encouraged people to return to learn.
· A trend towards accreditation can be seen across all the subject areas.

· BSL has proved strikingly popular with evident empathy for deaf signers.

Project management

· Clear project management structures are in place in terms of applying for union learning funding;
· The union responsibilities in terms of union learning funding received are set out clearly;

· Highlands & Islands SUL operates a transparent procurement policy in keeping with ESF guidelines although the local situation sometimes means that less than three quotes can be got for training providing;
· Interviews and course paperwork substantiates the invaluable support given by the SUL team in Inverness to union learning in the Highlands;
· The cross union forums are important in delivering Highland union learning;
· ULRs have a key role to play in developing lifelong learning and need continued support.
The success of the Learning Fund and future areas for development

The earlier analysis of the participant database and the learning experience underlines the success of the Learning Fund in the Highlands & Islands. ULR and learner interviews also reflect the success of the Learning Fund in drawing people back into learning and moving onto new courses. There is an evident interest in having more accredited courses but non-accredited courses also play a role. Almost 60 per cent of the current learners live in Inverness. However, 42.3 per cent of them live outside the Highland capital and the next stage of the union learning programme envisages doing more work in more remote and outlying areas. The interviews with union learners outlined in Section 4 brought out some interesting comments on the perception of union learning in the North-West Highlands & Islands.
The areas for future development in the Highlands & Islands include:

· Addressing the question of the best format for courses – accredited or not – in more outlying areas;

· Identifying training providers in these areas to allow for course delivery;

· It has been suggested that trying to fix dates to applications for union learning funding might ease problems with course delivery although delays are often linked to the lack of an available local training provider;
· Ensuring that a trade union or individual ULR takes responsibility for putting on courses and monitoring and promoting attendance in more rural areas;
· Maintaining support and guidance to ULRs and to marginalised groups of learners such as migrant workers;
· Building on successful provision in the Inverness area to develop lifelong learning.

· Ensuring clear recording of pass, fail and withdrawal rates to give accurate results.
These steps are in keeping with the STUC’s overall aim to widen access to lifelong learning for workers in the Highlands & Islands in line with ESF Priority 2 on investing in the workforce, fostering the growth of enterprises and entrepreneurship and the Priority 3 need to reach out to new groups of learners and to invest in new methods, technologies and methods for lifelong learning. 
Introduction

In October 2007, after extensive consultation, the European Commission approved two Operational Programmes for the Highlands & Islands (European Regional Development Fund (ERDF) and ESF), for the period 2007-2013. The Scottish Government, as Managing Authority for the delivery of the Programmes, contracted the Highlands & Islands (Scotland) Structural Funds Partnership Ltd (HIPP) to administer these Programmes. The Operational Programme; European Social Fund: 2007-2013 for the Highlands & Islands Scotland outlines the region’s distinctive socio-economic background identifying key challenges for lifelong learning in the region. Consequently, Priority 2 aims to invest in the workforce, fostering the growth of enterprises and entrepreneurship (related ERDF priorities), via support for low-skilled/low-paid individuals; support for managerial and entrepreneurial skills; addressing under-representation in parts of the workforce; and supporting social enterprise skills. Priority 3 identifies the need to reach out to new groups of learners and to invest in new methods, technologies and methods for lifelong learning. 

In 2008, the Scottish Trades Union Congress (STUC) secured ESF funding for two projects in the Highlands & Islands: 
· “Union learning together in the Highlands & Islands” (H&I/ESF/2008/2/2/0222)

· “Union learning project for Highlands & Islands” (H&I/ESF/2008/2/3/0032)
Their overall aim is to widen access to lifelong learning for workers in the Highlands & Islands. The “Union learning together in the Highlands & Islands” project (funded through ESF Priority 2) supports a Learning Fund and a migrant worker project. The Learning Fund directly finances collective learning provision to meet the demands for workplace learning. Trade unions must quantify the demand for learning within a particular workplace and applications to the fund must be approved by an ESF Advisory Panel. The Learning Fund in the Highlands & Islands is also used to support “cross union” courses, providing workers from a range of workplace/unions in an area the opportunity to participate in courses. The Learning Fund can support courses on everyday skills, language courses, computing, and some vocational courses. 

This report evaluates the Learning Fund with reference to the following:
· The participant database with regard to a range of information including age; ethnicity; gender; qualification level to establish any trends; that is, average qualification level of learners; geographical spread of learners; gender breakdown; and repeat learners. 

· The learning experience of participants supported through the Learning Fund.

· The effectiveness of the project management including monitoring systems, application process, reporting mechanisms and financial processes.
· The success of the Learning Fund highlighting any future areas for development.

The evaluation has drawn on the initial project application;  guidelines and application forms for Trade Union affiliates wishing to apply for funding from the Learning Fund in the Highlands & Island; the participant database and course tracker; and course paperwork relating to 64 courses supported by the fund supplemented by interviews with learners and Union Learning Representatives (ULRs).
Section 1: Participant database
The participant database is contained in an Excel spread sheet. 

It has 664 participant entries and provides information including age, gender, qualification level, employment status, ethnicity, home address, union membership and course performance. It also contains information on the course references, titles, the lead union involved, the course level and location as well as pass and fail rates where applicable. 
Several lists showing all courses, accredited and non-accredited course and courses by subject area are given in the Appendix as a reference point. A set of tables has also been prepared from the participant data base. These are reproduced in the Appendix for ease of reference or copying but also appear and are discussed in the text of this section.

The tables are as follows:

· Table 1: Course overview by subject type and qualification level
· Table 2:1: Overview by age range and gender

· Table 2:2: Overview by employment status and gender

· Table 2:3: Overview by ethnicity and gender

· Table 2:4: Overview by qualification level and gender

· Table 2:5: Overview by trade union membership and gender
· Table 2:6: Overview by trade union membership among the three largest ethnic groups (White English; White Other; and White Scottish)
· Table 2:7: Overview by geographic spread
· Table 2:8: Overview by learners and course completion and pass and fail rates
· Table 3: Educational qualification level by ethnicity

· Table 4: Educational qualification level among the three largest ethnic groups (White English; White Other; and White Scottish) in total and by gender
· Table 5: Repeat learners and pass and fail rates
Table 1 shows that 31 courses of the 64 courses were accredited and 33 non-accredited. 
Information technology (IT) and language courses predominate. Twenty-six IT courses took place, including 15 accredited courses. Over one third of the courses were at Advanced or Intermediate level (including one Advanced European Computing Driving Licence (ECDL) course in Word and Spread sheet). So far as language courses are concerned. British Sign Language (BSL) modules proved highly popular and their enthusiastic reception is discussed in more depth in the section on the learning experience. All BSL courses are accredited and account for 38.5 per cent of the language courses provided. With regard to foreign languages, German courses provided a model for future development as summarised by an Inverness College spokesperson as follows:
“The German course we offer started as a basic introduction to German 20 hour course and this was not certificated. Part two was a further 20 hours and led to a SQA Access 2 qualification. Part three was a further 20 hours and was working towards the next level but not certificated. Part four would be a further 20 hours and achieve a SQA Access 3 qualification. I would suggest that if you are looking for certificated French and Spanish courses you would be looking at a similar route. In summary, you are looking at 40 hours tuition time to get SQA Access 2 and a further 40 hours to an SQA Access 3.”
Both Management courses were certificated and offered a recognised certificate on successful conclusion whilst the courses on CV and interview skills, workplace First Aid and digital photography were all non-accredited.
Table 1: Course overview by subject type and qualification level 
	Course subject area
	Accredited courses
	Non-accredited courses
	Total of courses

	CMI Introduction to Management
	2
	0
	2

	CV/Interview Skills
	0
	1
	1

	Digital Photography
	0
	7
	7

	Emergency First Aid at Work
	0
	2
	2

	Information Technology (IT):
Advanced IT

Basic IT

Computer Arts

IT

IT Presentation

Intermediate IT

Make it work (IT)

PC Passport

Social Networking

Starting points

Web Design

21st Century Communications
	15
2

3

0

0

1

4

0

3

0

1

1

0
	11
0

4

1

2

0

0

1

0

1

0

0

2
	26
2

7

1

2

1

4

1

3

1

1

0

2

	Language classes
Basic English

(English as a Second or Other Language(ESOL))

British Sign Language (BSL) modules

French

Gaelic taster

German

Italian

Spanish
	14
0

10

0

0

3

1

0
	12
2

0

1

1

2

2

4
	26
2

10

1

1

5

3

5

	Total
	31
	33
	64


Tables 2:1 – 2:8 offer an overview of the participant database. The database covers 664 learning experiences rather than 664 individuals. In terms of evaluating the learning experience the base level remains at a total of 664 learning experiences.
Table 2:1: Participant overview by age range and gender

	Age range
	Female
	Male
	Total

	15-17
	1
	1
	2

	18-19
	1
	0
	1

	20-24
	22
	13
	35

	25-40
	158
	68
	226

	41-50
	129
	57
	186

	51-54
	52
	31
	83

	55-64
	86
	44
	130

	64+
	0
	1
	1

	Total
	449
	215
	664


Table 2:1 shows that over two-thirds (67.7 per cent) of participants were female. The lowest participation is among the youngest group and the highest participation among any age group for men and women lies in the 25-40 age range. The database sub-divides the over-50s. However, if the over-50s are added together then they become the second highest group of participants with a total of 214 for male and female learners combined.
Table 2:2 shows that almost three-quarters of the participants are in full time employment (73.2 per cent) whilst a quarter (25 per cent) is in part time employment. Over two-thirds of the women (67.2 per cent) work full time compared with 85.6 per cent of the men.
Table 2:2: Participant overview by employment status and gender

	Employment status
	Female
	Male
	Total

	Full time
	302
	184
	486

	Part time
	136
	30
	166

	Self-employed (Full time)
	7
	0
	7

	Self-employed (Part time)
	1
	0
	1

	Unemployed
	2
	0
	2

	Not known
	1
	0
	1

	Retired
	0
	1
	1

	Total
	449
	215
	664


Table 2:3 helps to identify the top three ethnic groups. These are the same for men and women and – in ascending order – are White English, White Other (mostly EU migrants) and White Scottish. These three groupings make up 94.5 per cent of the total and the largest group by far is White Scottish at 61.4 per cent of the total.

Table 2:3: Participant overview by ethnicity and gender

	Ethnicity
	Female
	Male
	Total

	Asian (Chinese)
	5
	0
	5

	Asian (Other)
	1
	4
	5

	Asian (Pakistani)
	1
	0
	1

	Black (African)
	1
	0
	1

	Black Caribbean
	0
	1
	1

	Gypsy traveller
	0
	3
	3

	Mixed background
	1
	1
	2

	Not known
	1
	0
	1

	Other background
	2
	0
	2

	White (English)
	49
	27
	76

	White (Irish)
	8
	2
	10

	White (Other)
	105
	40
	145

	White (Scottish)
	272
	136
	408

	White (Welsh)
	3
	1
	4

	Total
	449
	215
	664


Table 2:4 shows qualification level by gender. Since there are more women than men it is not surprising that there are more women than men in every qualification category.
Table 2:4: Participant overview by qualification level and gender
	Qualification level
	Female
	Male
	Total

	No Qualifications 
	54
	28
	82

	1) Lower secondary. Access 1 or 2 
	7
	7
	14

	2) Std Grade/O Grade/Int 1 or 2/Acc 3/SVQ 1 or 2 
	82


	49
	131

	3) Upper Secondary/Higher/A Level/SVQ 3/Mod App 
	95
	49
	144

	4) Adv Higher/HNC/Higher Education Access Courses 
	56
	21
	77

	5) HND, Degree, SVQ 4 
	118
	39
	157

	6) Masters, Doctorate, SVQ 5 
	36
	22
	58

	Not known
	1
	0
	1

	Total
	449
	215
	664


More men are at qualification levels 2 and 3 than any other level and 154 male entries of 215 are below level 5, that is, degree level. The single highest group of female qualifications is at degree level but the number of women below degree level amounts to 294 of 449 or 65.5 per cent, almost two-thirds. More women than men are marked with post-graduate qualifications (level 6) but the percentage of men holding this level of qualification is higher at 10.2 per cent than for women at 8 per cent.

According to the database, 415 of the 664 entries are in trade union membership. The best-represented unions on the database are UNISON, followed by PCS and then a group of trade union members that do not detail which union they belong to.

Table 2:5: Participant overview by trade union membership and gender
	Trade union member
	Female
	Male
	Total

	ASLEF
	0
	9
	9

	BECTU
	1
	0
	1

	BMA
	1
	0
	1

	CWU
	2
	12
	14

	EIS
	4
	0
	4

	FBU
	1
	6
	7

	FDA
	0
	1
	1

	GMB
	12
	5
	17

	LTU
	1
	0
	1

	Not stated or blank
	37
	27
	64

	PCS
	62
	34
	95

	Polish associate
	1
	0
	1

	Prospect
	10
	3
	13

	RCN
	10
	0
	10

	RMT
	3
	5
	8

	TSSA
	3
	5
	8

	UCATT
	0
	4
	4

	UNISON
	88
	27
	115

	UNISON & GMB
	1
	0
	1

	UNITE
	3
	17
	20

	USDAW
	18
	1
	19

	USDAW & TSSA
	0
	1
	1

	Total
	258
	157
	415


Table 2:6: Overview by trade union membership among the three largest ethnic groups (White English; White Other; and White Scottish)

	Trade union membership
	White English
	White Other
	White Scottish
	Total

	Blank/Don’t know
	1
	4
	0
	5

	No
	35
	100
	88
	223

	Yes
	40
	41
	320
	401

	Total
	76
	145
	408
	629


Table 2:6 offers a snapshot of trade union membership by ethnicity. The most unionised group is the White Scottish group with 78.4 per cent in trade union membership. The least unionised group is the White Other group, mainly EU migrant workers; 28.3 per cent of this group are current trade union members. It is hoped that union learning will ultimately draw more of them into union membership and involvement.

Table 2:7 gives an overview by geographic spread. It confirms that most of those that took part in union learning in the Highlands & Islands live in Inverness itself, 57.7 per cent of the total. However, 42.3 per cent of the learners live outside Inverness. The proportion of participation in Orkney is high at 8.4 per cent of the course places funded. As will be discussed in later sections, the next stage of union learning in the Highlands & Islands envisages development in more remote areas including the Western Isles, Caithness, Sutherland and Orkney.
Table 2:7: Overview by geographic spread 

	Location
	Number of entries

	Caithness

(Bettyhill – 1; By Halkirk – 2; Halkirk – 5; Thurso – 17; and Wick – 11)
	36

	Inverness
	383

	Inverness-shire excluding Inverness

(Ardersier – 1; Beauly – 8; Brae of Kinkell – 1; Bunchrew – 1; Cannich – 1; Conon Bridge – 3; Drumnadrochit – 6; Kiltarlity – 4; Muir of Ord – 16; Munlochy – 2; Tomatin – 1; and Tore – 2)
	46

	Isle of Skye

(Kilmuir 1; and Portree -1)
	2

	Isle of Lewis

(Borve – 1; Point – 2; Stornoway – 2)
	5

	Moray

(Elgin – 23; Forres – 8; and Nairn – 7)
	38

	Orkney Isles

(Burray – 2; Dounby – 1; Harray – 1; Holm – 5; Kirkwall – 30; Orphir – 3; Rousay – 1; South Ronaldsay – 3; St Ola – 7; and Stromness – 3)
	56

	Outside Highlands & Islands

(Linlithgow- 2; Perth – 1; Rosewell, Midlothian – 1)
	4

	Ross & Cromarty
(Alness – 14; Avoch – 5; Cromarty – 1; Dingwall – 18; Evanton – 3; Fearn – 1; Fortrose – 8; Garve – 1; Invergordon – 12; Kyle – 1; Maryburgh – 1; Ratagan – 1; Rosemarkie – 1; Strathconon – 1; Strathpeffer – 6; and Tain – 7)
	81

	Sutherland
(Brora – 3; Dornoch – 1; Golspie – 2; and Rogart – 1)
	7

	Unknown 
	6

	Total 
	664


The database shows that 304 of the learning places were on non-accredited courses whilst as Table 2:8 shows, 223 passes were recorded on the 360 certificated places (62.4 per cent).

Table 2:8: Overview by learners and course completion and pass and fail 

	
	Course completed
	Blanks
	Fail
	na
	Not assessed
	No result
	Pass
	Withdrew

	Yes
	517
	284
	13
	12
	1
	0
	207
	0

	No
	117
	53
	55
	4
	0
	1
	1
	3

	Blanks
	30
	5
	10
	0
	0
	0
	15
	0

	Total
	664
	342
	78
	16
	1
	1
	223
	3


Tables 3 and 4 highlight educational qualification by ethnicity. Table 3 gives the full picture whilst Table 4 draws out the position relating to the three largest ethnic groups – White English, White Other and White Scottish.
Table 3: Educational qualification level by ethnicity

	Educational qualification level
	No qualifications
	1)
	2)
	3)
	4)
	5)
	6)
	Not known
	TOTAL

(of 664)

	Asian (Chinese)
	0
	0
	0
	0
	0
	0
	5
	0
	5

	Asian (Other) 
	2
	0
	2
	0
	0
	0
	1
	0
	5

	Asian (Pakistani) 
	0
	0
	0
	0
	0
	1
	0
	0
	1

	Black (African)
	0
	0
	0
	0
	0
	0
	1
	0
	1

	Black Caribbean 
	0
	0
	0
	0
	1
	0
	0
	0
	1

	Gypsy traveller
	0
	0
	0
	0
	0
	3
	0
	0
	3

	Mixed background 
	0
	0
	0
	0
	0
	2
	0
	0
	2

	Not known 
	0
	0
	0
	0
	0
	0
	0
	1
	1

	Other background 
	1
	0
	0
	1
	0
	0
	0
	0
	2

	White (English)
	9
	1
	19
	14
	5
	20
	8
	0
	76

	White (Irish) 
	0
	0
	1
	2
	0
	6
	1
	0
	10

	White (Other) 
	21
	1
	13
	34
	12
	31
	33
	0
	145

	White (Scottish) 
	49
	12
	96
	92
	59
	93
	7
	0
	408

	White (Welsh)
	0
	0
	0
	1
	0
	1
	2
	0
	4

	Total
	82
	14
	131
	144
	77
	157
	58
	1
	664


Educational qualifications key

No Qualifications 

1) Lower secondary. Access 1 or 2 

2) Std Grade/O Grade/Int 1 or 2/Acc 3/SVQ 1 or 2 

3) Upper Secondary/Higher/A Level/SVQ 3/Mod App 

4) Adv Higher/HNC/Higher Education Access Courses 

5) HND, Degree, SVQ 4 

6) Masters, Doctorate, SVQ 5 

Not known

Both tables 3 and 4 show that the number of white Others at post-graduate education level is strikingly high at 22.8 per cent of the grouping as compared to 10.5 per cent of the White English group and only 1.7 per cent of the White Scottish group. The number with no qualifications at all is also high at 14.5 per cent of the White Other group as compared to 11.8 of the White English group and 12 per cent of the White Scottish group.
Table 4: Educational qualification level among the three largest ethnic groups (White English, White Other; and White Scottish) in total and by gender

	
	No qualifications
	1)
	2)
	3)
	4)
	5)
	6)
	Not known
	TOTAL

(of 629)

	White (English)

Female

Male

Total
	6

3

9
	1

0

1
	10

9

19
	8

6

14
	5

0

5
	15

5

20
	4

4

8
	0

0

0
	49

27

76

	White (Other)

Female

Male

Total 
	16

5

21
	1

0

1
	6

7

13
	23

11

34
	11

1

12
	26

5

31
	22

11

33
	0

0

0
	105

40

145

	White (Scottish)

Female

Male

Total
	31

18

49
	5

7

12
	64

32

96
	61

31

92
	40

19

59
	69

24

93
	2

5

7
	0

0

0
	272

136

408

	Female

Male 
Total
	53

26

79
	7

7

14
	80

48

128
	92

48

140
	56

20

76
	110

34

144
	28

20

48
	0

0

0
	426

203

629


The total entries across the three largest ethnic groups accounts for 629 of 664 entries on the participant database.

Educational qualifications key
No Qualifications 

Lower secondary. Access 1 or 2 

Std Grade/O Grade/Int 1 or 2/Acc 3/SVQ 1 or 2 

Upper Secondary/Higher/A Level/SVQ 3/Mod App 

Adv Higher/HNC/Higher Education Access Courses 

HND, Degree, SVQ 4 

Masters, Doctorate, SVQ 5 

Not known
Table 5 sets out repeat learners and the respective pass and fail rates. The database list 315 as repeat learners, that is, 47.4 per cent of the total. Women are once again the largest group. Where repeat learners take part in accredited courses 124 passed and 38 failed, that is, a pass rate of 76.5 per cent.
Table 5: Repeat learners and pass and fail rates

	Repeat learners
	Blanks
	Fail
	Not assessed or na or no result
	Pass
	Withdrew
	Total



	ID contains A
	65

46 female

19 male
	5

2 female

3 male
	1

1 female

0 male
	50

34 female

16 male
	1

0 female

1 male
	122

83 female

39 male



	ID contains B
	46

29 female

17 male
	23

13 female

10 male


	10

6 female

4 male
	57

44 female

13 male


	2

1 female

1 male
	138

93 female

45 male

	ID contains C
	14

11 female

3 male


	9

6 female

3 male
	5

4 female

1 male
	12

12 female

0 male
	0

0 female

0 male
	40

33 female

7 male

	ID contains D
	6

5 female

1 male
	1

1 female

0 male
	2

1 female

1 male
	5

3 female

2 male
	0

0 female

0 male
	14

10 female

4 male



	ID contains E
	1

1 female

0 male
	0

0 female

0 male
	0

0 female

0 male
	0

0 female

0 male
	0

0 female

0 male
	1

1 female

0 male



	Total repeat learners
	132

92 female

40 male
	38

22 female 16 male
	18

12 female

6 male
	124

93 female

31 male
	3

1 female

2 male


	315

220 female

95 male


ID contains A indicates that this is a second course; B a third; C a fourth; D a fifth; and E a sixth.

Overall, the database offers a substantial and wide range of information on those who took part in the Highlands & Islands union learning, and, as such, it is an invaluable reference and evaluation tool.

Section 2: The Learning Experience

“It is absolutely fantastic that TSSA offers us these courses. I know quite a few people have benefitted from them. It’s great. If anything else comes up I would like to take on more courses.” 

Comment from a union learner 

The 64 courses offered comprised of twenty-six IT courses alongside 26 language courses, seven on digital photography and five other options. The Chartered Institute of Marketing (CMI) Introduction to Management course was run twice along with two Emergency First Aid at Work courses and one CV and Interview Skills training. Learner comment on the courses offered is mostly very positive. This spans both the course content and tutor performance.

The great majority of courses were offered over six or ten weeks in two-hour blocs. Exceptions to the general rule included the one-day first aid courses; the one-day 21st Century Communications and CV and Interview Skills sessions devised for the STUC Youth Committee; and computing and BSL modules run over three days in Orkney.

Several of the courses were run twice in an attempt to accommodate shift workers such as the BSL Module 101 run by the Inverness Cross Union Forum/ASLEF. The Forum (cross union) decided to run two courses, afternoon and evening and to allow shift workers to attend one or other, depending on shift patterns. SUL commented that: “This system can only work if we know in advance who will be at each class (if not, we could end up with no one at one class and too many at another. We ask people to give an evening or afternoon preference, that is to tick all evening or afternoon. If there is a mix it should be indicated in advance.”
Some of the courses were run in the workplace such as those organised by the PCS at Scottish Natural Heritage and for Inland Revenue and Job Centre staff. Learner comment reflected appreciation of workplace sessions: “I work and live in Inverness so it’s easy enough for me to take up learning. I was also able to do the course that I did at work which was helpful.” Use was also made of NHS facilities such as the Centre for Health Sciences at Raigmore Hospital described as “truly an outstanding venue and adequately equipped for the course.” However, one or two venues came in for criticism from both students and the course tutor: “The room was in a poor state. The chairs were broken. There was poor heating ventilation and the lighting was not good for the projector.”

Information Technology (IT)

“Personally, being introduced to basic IT has opened up a whole new way of life for me.”

“Best thing I’ve ever done.”

“What can I do next?”

Learner comments on IT courses

The above comments reflect appreciation of the IT training offered. However, the IT courses also raised some issues of finding the appropriate level for learners. Evaluation after one of the first IT courses reported that “The learners were given mixed messages about the content from the WEA and their manager which may be why two dropped out. Feedback from those who completed the course was excellent.” Another interviewee described a disappointing introduction to IT:

“Well, to be honest, I didn’t get a lot out of it. Yes and no. There was one tutor for 15 people and we were all at different levels. It just wasn’t enough. There was time spent on real beginners who knew nothing at all. … There was such a variety of levels it was frustrating. There was about half a dozen in the class who were way ahead and should have been on an Intermediate course. … The woman from my work whom I went along with stopped going because she couldn’t follow the tutor. At the end one man said to the tutor, ‘I would like to go over the whole thing again because I’ve not learned it.’ So I wasn’t the only disappointed one. That was it.”

Time was lost in several IT classes due to technical glitches such as log-in problems or difficulties in printing. Where there was poor attendance fluent learning was difficult. Yet tutors report student interest in more training and increased confidence. One learner had not used a computer before and “is confident on a computer now”. At the Intermediate IT level both students and the tutor commented that “Ten weeks was too long to spend on Publisher. The students worked on other subjects, Excel, Access, etc, for the last four-five weeks.” In an Advanced IT class one student commented that the student/teacher ratio was not right as there was a language problem with a lot of people in the class. A learner in another class “felt the class was too big for the tutor too handle when they needed assistance”. On course 020 (8) Basic IT, 15 were registered – ten passed and five failed - “due”, according to the tutor, “to shockingly bad absences”.

An opportunity to re-sit the Advanced European Computing Driving Licence (ECDL) is to be offered in Kirkwall after nine failed and three passed on spread sheets. “To put things in perspective – it is not the end of the world if I do not pass”, commented one learner whilst another acknowledged her own responsibility:
“Being new to Excel I found the pace of the class to be fast. Whilst I revised it at home it wasn’t too bad to keep up. However, once I stopped revising (naughty, I know!) I did get quite lost. I never lost interest in the course and do hope to pass the exam one day but maybe for me a little set homework might have been beneficial.”
After taking the Social Networking course a woman commented that “I can now understand what my bairns are up to and ensure they are safe on the net.” A younger student found the 21st Century Communication session rewarding: 

“It introduced me to things I’d not thought about like security on the internet. I use 21st communications a lot and since the course I use Twitter and LinkedIn. It affects me work-wise too since LinkedIn is a professional kind of page. It has opened up other things to me as well.”

Language classes

“It was great fun. I learned German at school some years ago. Since then I’ve tried to use any chance I can to speak German. I am a nurse and sometimes come across German speakers at work. We decided as a family to go to Germany on holiday last summer and so I was keen to go to the classes.

The classes gave me confidence and refreshed the old brain box. It was really good and a thorough refresher for me.

And when we got to Germany it enabled me to speak German with ease. My children were very impressed! They didn’t really think I could speak German until they heard me speaking – ‘Mum, you actually speak German!’”

Learner comment

As already referred to in Section 1, German was the first foreign language course offered and set a pattern for offering taster courses in a language leading to an accredited qualification over time. These have now been offered in French, Gaelic, Italian and Spanish as well as German. Objectives including “improved communications, grammar and reading and understanding of both the written and spoken literature” have been revised to basic understanding with the successful provider to be asked to indicate what can realistically be achieved on starter courses.

In evaluation after the introductory Basic French course, the tutor noted that: “Given the short amount of time [12 hours] the learners achieved a great deal and most importantly, were able to communicate with real confidence. I feel it was pitched at the right level.” The learners found it “excellent to all sit round a table, rather than in rows” and that the tutor’s approach “made learning and pronunciation fun, in such an informal way that no-one was embarrassed about getting the language wrong.” A learner on the Gaelic taster course welcomed “a start in Gaelic and the confidence to go on.”

Overall, the student feedback is warm and enthusiastic:

“Very helpful, lovely tutor, wish there was more lessons to move on with what we’ve learned.”

A Basic English course directed at migrant workers in Elgin drew good feedback from the participants including “I learned to talk about myself, work, family and health” and “I am disappointed that there will be no continuation of this course.” The tutor commented that: “Language courses require regular attendance. Unfortunately, frequently changing work patterns makes it impossible for these learners to attend on a regular basis.”
British Sign Language (BSL)

“I feel that I could now communicate with a deaf person, if necessary, which is why I was interested in doing the course.”

“BSL is easier to learn than any foreign language I have attempted to learn. It is a descriptive language.”

“I understand the frustration that deaf people experience when people do not understand their signing.”

The tutor – “fantastic”, “great”, “patient and considerate”, “a joy to be with” and course content – “wonderful” and “fun”.

Student comments

Learner reaction to BSL courses has been extremely enthusiastic and there is clear evidence of progression from the first stage Module 101 to the intermediate Module 102 and finally to Module 103. The skills of the BSL tutors are highlighted after each course as in this remark:

“One of the most enjoyable courses I have ever attended and I think this was due to the expert tutelage by [x and y]. I’m looking forward to putting my new learned skills into practice.”

Digital photography
“The non-technical approach to the course delivery seems to have been successful.”

Tutor comment
The non-accredited courses in digital photography have also aroused great enthusiasm and praise has been heaped on the tutor:

“The tutor [x] is the prize asset of this course and his ability to inspire learners to develop their skills and confidence.”

Learner feedback on all the photography courses has been very positive with comment on tutor’s knowledge and passion. The tutor noted on a course evaluation form: “Complaints about the shortness of the course (again) and desire for some qualification. It’s becoming obvious that the intensely practical but very creative nature of the classes is hitting the spot with folks.”
Learner feedback refers to “learning a lot about technique. It was an all-round learning, quite different from reading a book. [He] was an excellent tutor, an expert in his field. I think that any photographer would learn something from him whatever their level.” There were some complaints about stuffy course venues and one student suffered the distraction of asthma attacks but still enjoyed the courses. Several students would have liked a fieldtrip to finish the course off.

Other courses
“Each said they have learned skills in how to be a good manager.”

Learner comment
The Emergency First Aid refresher was described by an interviewee as “a thoroughly nice training and it was good to have the opportunity.” The ULR received “positive feedback about the course. The tutor [was] approachable and encouraging.” Another comment was that “The course materials given to me were excellent (excellent pictures) and easy to understand. Some materials were even translated into different languages.”
The CV and Interview Skills course offered in Stornoway suffered attendance problems also discussed in Section 3. There were supposed to be eight students but only two did the course. However, their feedback on the training was positive.
The certificated CMI Introduction to Management has been run twice with good attendance and 20 of the 27 students passed the courses. When forwarding the results the CMI assessors commented: “The submissions were formulaic and some were very similar. English is not the first language of the students, and for this reason these similarities can be understood. [Two] submissions … were very good and stood out from the crowd.” 
The first course was directed at migrant workers and the lead union UNISON asked the tutor to accommodate learners’ needs by using simple language. Assessment was by project – sent to Perth College for verification then to CMI for certification. The tutor on the most recent course said that: “Overall, most were happy with the pace/timing of the course although two participants would have liked the course to run over five consecutive days – Monday-Friday – rather than be split over three weeks [one had to stay overnight for course]. However, this would have been quite intensive and the time for reflection would have been reduced.”
Conclusion
As ULRs have pointed out:
“Obviously the first courses have been basic so people are looking for the next stage and possible accreditation. People are interested in getting a qualification now that it has been highlighted that courses are available.” 
This is further explored in Sections 3 and 4. The course paperwork and participant database underlines the interest in union learning and its success and future areas for development are outlined in Section 4.
Section 3: Project Management
The guidelines for applications for funding from the Learning Fund in the Highlands & Islands are clearly set out in an explanatory note that accompanies the application form.
The guidance notes provide contact information for Scottish Union Learning (SUL) in the Highlands and recommend early contact to discuss proposals to ensure that any application will meet SUL and ESF criteria. 

It sets out the funding options – the Collective Learning Fund, Specialist Learning Funds (SLF) (Vocational) and the Cross Union Geographical Learning Fund. Twenty-eight of the courses run under the Highlands Learning Fund were cross union courses.

The notes clarify the subject areas that can be covered in courses, subject to the ESF requirements to meet the aim “to improve the skills of the workplace to enhance employability, productivity, adaptability, inclusion and entrepreneurial expertise”. The Fund cannot be used for work specific training that is the employers’ responsibility or hobby or leisure courses.
The guidelines outline the application process of forwarding completed applications by e-mail to the Inverness SUL office and in writing to the Glasgow SUL office. The applications are considered by the ESF Advisory Panel which meets monthly and applicants are advised to allow at least six weeks for the application process and to set any course start dates a minimum of six weeks after the application is submitted. Applicants should know the outcome of applications within five working days.
Successful applications then go through SUL in the Highlands in line with the Highlands & Islands Procurement Policy which has been approved by the Intermediate Administrative Body (IAB) which administers ESF applications in the Highlands & Islands. SUL identifies course providers and obtains quotes to submit back to the ESF Advisory Panel for final approval of the selected supplier and costs. Interviews and course paperwork substantiate the invaluable support given by the SUL team in Inverness to union learning in the Highlands.
The application form stipulates that the respective union “agrees to work with the provider that wins the contract through the SUL Procurement Process and accepts the conditions of funding and the union responsibilities listed on page 7 of this document.” 

The union responsibilities include:

· accepting the outcome of the tendering process and working with the selected provider; 

· meeting the provider to agree issues such as the location, start dates and times for the course;

· making every effort to ensure that the learners who have signed up attend;

· ensuring employee release where it is required;

· cooperating with SUL in the event of an ESF audit;

· including the ESF and SUL logos on any course advert materials;

· contacting the SUL team over any changes to course times or any delivery issues;

· and completing and returning an evaluation form for submission to the ESF Advisory Panel after the course is completed.

Review of the course paperwork confirms that the usual practice in identifying course providers is by seeking three or four quotes. There are exceptions to the rule, however. 

For instance, ASLEF, UNITE & UNISON approached Highland SUL with a request to organise a meeting with Inverness College to discuss how the relationship with the college to promote and deliver learning for the members in the Inverness area could be developed. The joint goal was to run nine computing courses at various levels in Inverness. However, rather than treating each course as for separate tender, SUL opted to seek one quote only from Inverness College for the series of courses.

The course paperwork sets out that:

“Highland & Islands procurement policy states that while every effort should be taken to identify three possible suppliers, where it is not possible in the Highlands & Islands, a written record should be kept explaining why it has not been possible to obtain three quotes. SUL would ensure the reason why only one quote was sought was recorded, and any quote received from Inverness College would be referred back to the panel for final approval.

Furthermore, SUL has sought advice from Highlands & Islands Partnership Programme (HIPP) (who administer ESF in the H & I) to seek approval for only seeking one quote on this occasion and HIPP have advised that they do not see this as a problem given that only Inverness College has sufficient capacity.”

Other exceptions to the rule include situations where there are limited local providers to invite to quote as for an everyday skills course in Orkney. “The WEA is the only provider of this particular type of course in the area. (HIPP are aware and approved that it is acceptable for us to seek only one quote for the workplace everyday skills from the WEA.)” Likewise, Deaf Communication Project is “the only provider in the Highlands who provide BSL Deaf tutors in the Caithness area, therefore only DCP were invited to tender”.

The course lists highlight the importance of cross union organisation of courses in the Highlands & Islands. One application for cross union funding stated:

“The smaller number of workers in Highland workplaces means it can be difficult to secure sufficient numbers to run a course. However, past experience has shown us that organising cross union courses overcomes that problem and opens up learning opportunities to a wider range of union members.”

Interviews with Union Learning Representatives (ULRs) echoed this positive view:
“Union membership in each union here is not so large. The Cross Union Forum makes learning much better. We can get a variety of courses for members. In my union there may be two or three people interested in a course. You need eight to ten people to run a course. The Cross Union Forum is good in allowing us to run courses and it brings the members to new faces from other unions.”
The role of the ULRs in identifying learning interest and needs and going through the application process to deliver courses is vital. The ULR also has a key role to play in ensuring that the unions meet the funding obligations to monitor and ensure attendance at courses. They can themselves attend the course meetings and link the course provided with the union and can also help in resolving issues that might arise on courses. 
The instance of problems on courses is relatively low but intervention by the ULR or project officer can be constructive. For instance, learners criticised a tutor’s initial way of working with them on a computing course. Apparently this reflected cultural differences, resolved after the migrant worker project officer spoke with the tutor. The tutor’s final report referred to some learners having difficulty in understanding due to the language barrier whilst the learner feedback stated that everyone was “happy” with the tutor – “knowledgeable and friendly”. 
If there are difficulties in contacting a ULR it can extend into difficulties on a course as with the difficulties with replacing poor lighting which compromised the safety of a deaf-blind tutor. The course was suspended with two extra sessions organised later to allow for catch up. The training provider commented that “The lighting saga is one we’d all prefer to forget. Hopefully any future training will be free of issues following interventions from SULF.”
Changing course dates can present problems as in the case of a CV and Interview Skills course offered in Stornoway. The application cited research on the learning demands of young workers in the Highlands over recent months:

“It is clear that young people are lacking the confidence and skills which are needed for them to be successful in moving forward in the job market, particularly given the fierce competition for job vacancies in the current climate. Young workers are expressing a keen interest in this course to help them be promoted and/or move from part-time to full-time permanent work, whilst at the same time making the most of the skills that they currently have.”

There were supposed to be eight students but only two did the course. The tutor reported that “The feedback from the students was positive, they saw a great need for courses of this type but felt it could have been publicised more.” The final course evaluation report showed that the date was changed only a few days beforehand which meant that some registered learners could not make the new date and delayed advertisement left only one or two days before the course to apply.
One interview commented that “The ULRs are all different. They all work differently. Some are really good. Some don’t do much.” Another commented that “activists are overloaded with demands in their workplaces. At the moment people are fire fighting to keep jobs. Budgets are being cut everywhere. It is not conducive to learning.” Several highlighted the importance of support and training for the ULRs and the value of the Highlands & Islands ULR Forum:

“When you become a ULR you do a training course, come back to your workplace and think ‘What now? What to do next?’ The Cross Union Learning Forum allows people a place to go along to and you get contact details of other ULRs. It means that there is always someone to contact about developing courses. You might be the only ULR for your union. The ULR Forum meets quarterly and has an annual conference, always on a theme. It means that you are meeting people from all over the Highlands. … [SUL] is always at the end of the phone and it is important to have the Highlands & Islands Forum with its local knowledge of facilities available.”

Some issues in relation to the application process were raised in interviews:
“The actual application is not a problem. All the work beforehand is difficult. People take an interest and want to know when the course will start. There’s a bit of chicken and egg here. … The process beforehand can be tortuous. And employers won’t give time off for courses.”

However, some ULRs reported more positive experiences with employers:

“We have had support with venues. The office in charge of our building thinks that learning is a positive experience at a time when we have pay freezes and other issues. A happy worker is a good worker is the approach he takes.”

Another ULR was disappointed that funding had been approved for a course but subsequent difficulties in identifying local tutors had prevented it going ahead to date:
“The second course has not happened yet. We are looking for a tutor … It is a course for caretakers, cleaners and janitors. I have spoken to them and they want to do that. They were very excited. At the end of last year the form was completed, went to Glasgow, and yes, the application was successful. Since then the problem has been delivering the course. … People were very excited but now they have almost stopped asking.”

This ULR thought that the application process was “cumbersome” and could be improved: 

“I know it’s hard. … Normally when I organise courses I give people dates. The union learning approach is different and you fill in an expression of interest form so at least you can show there is interest. But then those people might find eventual dates difficult. It would be better if people were given dates and times. …Tutor recruitment can be a problem in the North because of not having a lot of people as tutors or participants. And it is difficult if you are trying to do targeted work.”

The interviews clearly identified “geography, travel and numbers” as problematic factors to take into account when planning union learning in the Highlands. However, they also identified a demand for more learning as the quotes below illustrate:
“I think that people want to do more. They become repeat customers. Once they have tried it out, they think ‘a) I can do this and b) there is an element of fun’. And the proof is in the pudding when people produce things!”

“You know what it is like. People will say, ‘It’s a long time since I’ve been in school and exams’. We ask afterwards how people enjoyed the course and find that people want more. Now we have a hardcore that has come all the way with the courses.”
Section 4: The success of the Learning Fund and future areas for development

“I think the Learning Fund has encouraged more and more people to become interested in learning, including people who might never have thought of going back to learning. Starting with a course like the one on digital photography build confidence and gets people interested. And they talk about what they have been doing and that builds interest. 

… The Learning Fund will develop as people develop. People recognise the skills they have and the skills they don’t have. Some people will have links with their employers and employers may benefit from the learning even although they have not paid for it – for example, on IT. Now we have an application in for a course on Accounting. We wouldn’t have expected to be doing that initially. Learners are moving on to other courses.”

ULR comment
The earlier analysis of the participant database and the learning experience underlines the success of the Learning Fund in the Highlands & Islands. During interviews some other subject areas have been suggested from more computing, Gaelic, Scottish history, drama classes, creative writing to drumming for stressed workers. The comment above reflects the success of the Learning Fund in drawing people back into learning and moving onto new courses.  There is an evident interest in having more accredited courses but non-accredited courses also play a role as earlier union learning applications state:

“This learning needs to be tailored to specific needs. It is on an introductory basis. Some of these learners have had bad learning experiences in the past and they will only re-engage with learning where there is peer support.”
Almost 60 per cent of the current learners live in Inverness. However, 42.3 per cent of them live outside the Highland capital and the next stage of the union learning programme envisages doing more work in more remote and outlying areas. The interviews with union learners brought out some interesting comments on how work in the North-West Highlands & Islands is perceived. A learner living in Caithness told me that:

“I imagine they might have a smaller selection of courses [on the Western Isles]. I don’t find any geographic limitations to what I might want to do [here].”

Another learner commented:

“In the Highlands & Islands there’s probably a case of what courses are open to us. Given that we are up here it sometimes seems that there are limited opportunities or I might not be aware of them. There is also an issue of how we get training – do they [the trainers] come to us and do we go to them? Time and travel is a factor too and when the best time for learning is – evenings or weekends?”

These are questions that the SUL will have to address in developing work on the Western Isles, Caithness, Sutherland and Orkney. The pattern of courses is mainly a couple of hours over several weeks but perhaps one-, two- or three-day courses could be piloted. Island learners warn of the need for publicity and giving good notice:

“Yes – in an area like Skye you don’t have the courses on offer that you would find in a large centre like Inverness. In Skye I think you would have to give people a fair bit of notice of courses and you would have to think of how they were advertised. I would imagine that courses would be more popular in the winter months.”
An Inverness-based learner confirmed that he himself needed good notice to get permission to go to courses:

“The courses on offer are very important. Information in advance can help. I was offered a place on a training but with only two days’ notice, I couldn’t manage. If I had had more notice I could have spoken to my manager and arranged permission to go.”

Another learner was well aware that “geography is a massive factor” from her professional experience of trying to organise local health meetings on child obesity: 
“On my secondment I have been working with children with weight issues and have been working with local groups and school nursing services. In Ullapool I sent out 415 letters and got one response; in Skye, 1300 letters and nine responses. It meant that I could not run a group – and I had support from local services to try it. In more densely populated areas it is easier to run groups. The islands and the West are a different area. Time and travel is a factor. I can’t help wondering if there is also a different culture in the West. Perhaps groups are not the best way to work. People look for individual solutions. I know I am speaking generally but, for example, in Tain and Alness the response to running sessions on child obesity was overwhelming. I had to have double sessions.”

The STUC has an interest in ensuring that the learning financed by the Union Learning Fund is clearly associated with the unions. SUL and several ULRs expressed concern that sometimes current learners were not aware that the union movement was paying for courses and thought it was their employer. The cross union forums have proved very important in putting on more training than would otherwise have been provided in Inverness but a drawback can sometimes be not having a clearly “responsible” ULR to ensure course attendance and smooth progress. The areas for future development in the Highlands & Islands should include:

· Addressing the question of the best format for courses – accredited or not – in more outlying areas;

· Identifying training providers in these areas to allow for course delivery;

· It has been suggested that trying to fix dates to applications for union learning funding might ease problems with course delivery although delays are often linked to the lack of an available local training provider;
· Ensuring that a trade union or individual ULR takes responsibility for putting on courses and monitoring and promoting attendance in more rural areas;

· Maintaining support and guidance to ULRs and to marginalised groups of learners such as migrant workers;
· Building on successful provision in the Inverness area to develop lifelong learning.
· Ensuring clear recording of pass, fail and withdrawal rates to give accurate results.
These steps are in keeping with the STUC’s overall aim to widen access to lifelong learning for workers in the Highlands & Islands in line with ESF Priorities on investing in the workforce, fostering the growth of enterprises and entrepreneurship and the need to reach out to new groups of learners and to invest in new methods, technologies and methods for lifelong learning.
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List of courses

	Number
	Course reference
	Course Title
	Accredited
	Location
	Lead union

	1
	001
	Starting Points (IT)
	Yes
	Thurso
	UNISON

	2
	002
	Make it Work (IT)
	No
	Inverness
	USDAW

	3
	003
	German (beginners)
	No
	Inverness
	UNITE

	4
	004
	British Sign Language (BSL) Module 101
	Yes
	Inverness
	UNITE

	5
	005
	BSL Module 101
	Yes
	Inverness
	Cross/ASLEF

	6
	006 (1 & 2)
	BSL Module 101
	Yes
	Inverness
	USDAW

	7
	007
	Emergency First Aid at Work
	No
	Inverness
	UNISON

	8
	008
	Basic IT
	No
	Kirkwall
	UNISON

	9
	009
	BSL Module 101
	Yes
	Caithness
	CCUF

	10
	010
	Introduction to Digital Photography
	No
	Inverness
	UNITE

	11
	011
	IT Presentation
	Yes
	Inverness
	ASLEF

	12
	012
	BSL 102-103
	Yes
	Inverness
	Cross/UNITE

	13
	013
	German (beginners)
	Yes
	Inverness
	UNITE

	14
	014
	Emergency First Aid at Work
	No
	Inverness
	UNISON

	15
	015
	Introduction to Digital Photography
	No
	Inverness
	PCS

	16
	016 (A)
	IT
	No
	Inverness
	UNISON

	17
	016 (B)
	IT
	No
	Inverness
	UNISON

	18
	017 (A)
	Basic English ESOL
	No
	Elgin
	UNISON

	19
	017 (B)
	Basic English ESOL
	No
	Elgin
	UNISON

	20
	018
	Introduction to Spanish 
	No 
	Inverness
	PCS

	21
	019
	BSL Module 102
	Yes
	Inverness
	ICUF

	22
	020 (1)
	Basic IT
	Yes
	Inverness
	SUL

	23
	020 (2)
	Intermediate IT
	Yes
	Inverness
	SUL

	24
	020 (3)
	Basic IT
	Yes
	Inverness
	SUL

	25
	020 (4)
	Intermediate IT
	Yes
	Inverness
	SUL

	26
	020 (5)
	Intermediate IT
	Yes
	Inverness
	SUL

	27
	020 (6)
	Advanced IT
	Yes
	Inverness
	SUL

	28
	020 (7)
	Intermediate IT
	Yes
	Inverness
	SUL

	29
	020 (8)
	Basic IT
	Yes
	Inverness
	SUL

	30
	020 (i)
	Web Design
	Yes
	Inverness
	SUL

	31
	021 (A)
	Digital Photography
	No
	Inverness
	TSSA

	32
	021 (B)
	Digital Photography
	No
	Dingwall
	TSSA

	33
	022 (A)
	Spanish (beginners)
	No
	Dingwall
	TSSA

	34
	022 (B)
	Spanish (beginners)
	No
	Dingwall
	TSSA

	35
	023
	German
	Yes
	Inverness
	UNITE

	36
	025 (A)
	Digital Photography
	No
	Inverness
	PCS

	37
	025 (B)
	Digital Photography
	No
	Inverness
	PCS

	38
	026
	Italian (beginners)
	No
	Inverness
	PCS

	39
	027
	Italian (beginners)
	No
	Inverness
	PCS

	40
	029
	Computer Arts
	No
	Brora
	UNISON

	41
	030 (A)
	PC Passport
	Yes
	Wick
	CCUF

	42
	030 (B)
	PC Passport
	Yes
	Wick
	CCUF

	43
	031
	Gaelic taster
	No
	Inverness
	ICUF

	44
	032
	21st Century Communications
	No
	Inverness
	STUC Youth Committee

	45
	034
	CMI Introduction to Management
	Yes
	Inverness
	UNISON

	46
	035
	PC Passport
	Yes
	Inverness
	UNISON

	47
	036
	European Computing Driving Licence (ECDL) Advanced
	Yes
	Kirkwall
	UNISON

	48
	037 (A)
	Basic IT
	No
	Kirkwall
	GMB

	49
	037 (B)
	Basic IT
	No
	Kirkwall
	GMB

	50
	038
	BSL Module 102
	Yes
	Thurso
	CCUF

	51
	039
	BSL Module 103
	Yes
	Inverness
	ICUF

	52
	041
	BSL Module 103
	Yes
	Kirkwall
	UNISON

	53
	042
	Social Networking
	No
	Inverness
	ICUF

	54
	043
	21st Century Communications
	No
	Stornoway
	STUC Youth Committee

	55
	044
	BSL Module 103
	Yes
	Inverness
	STUC Youth Committee

	56
	045 (B)
	CV & Interview Skills
	No
	Stornoway
	STUC Youth Committee

	57
	046
	Basic French
	No
	Inverness
	ICUF

	58
	047
	Basic Spanish
	No
	Inverness
	ICUF

	59
	048
	Introduction to Digital Photography
	No
	Inverness
	ICUF

	60
	049
	German for beginners
	Yes
	Inverness
	UNISON

	61
	052
	Basic Italian
	Yes
	Inverness
	PCS

	62
	053
	Basic Spanish
	No
	Inverness
	SUL

	63
	055
	CMI Introduction to Management
	Yes
	Inverness
	SUL

	64
	056
	Basic IT
	No
	Kirkwall
	GMB


List of accredited courses

	Number
	Course reference
	Course Title
	Accredited
	Location
	Lead union

	1
	001
	Starting Points (IT)
	Yes
	Thurso
	UNISON

	2
	004
	British Sign Language (BSL) Module 101
	Yes
	Inverness
	UNITE

	3
	005
	BSL Module 101
	Yes
	Inverness
	Cross/ASLEF

	4
	006 (1 & 2)
	BSL Module 101
	Yes
	Inverness
	USDAW

	5
	009
	BSL Module 101
	Yes
	Caithness
	CCUF

	6
	011
	IT Presentation
	Yes
	Inverness
	ASLEF

	7
	012
	BSL 102-103
	Yes
	Inverness
	Cross/UNITE

	8
	013
	German (beginners)
	Yes
	Inverness
	UNITE

	9
	019
	BSL Module 102
	Yes
	Inverness
	ICUF

	10
	020 (1)
	Basic IT
	Yes
	Inverness
	SUL

	11
	020 (2)
	Intermediate IT
	Yes
	Inverness
	SUL

	12
	020 (3)
	Basic IT
	Yes
	Inverness
	SUL

	13
	020 (4)
	Intermediate IT
	Yes
	Inverness
	SUL

	14
	020 (5)
	Intermediate IT
	Yes
	Inverness
	SUL

	15
	020 (6)
	Advanced IT
	Yes
	Inverness
	SUL

	16
	020 (7)
	Intermediate IT
	Yes
	Inverness
	SUL

	17
	020 (8)
	Basic IT
	Yes
	Inverness
	SUL

	18
	020 (i)
	Web Design
	Yes
	Inverness
	SUL

	19
	023
	German
	Yes
	Inverness
	UNITE

	20
	030 (A)
	PC Passport
	Yes
	Wick
	CCUF

	21
	030 (B)
	PC Passport
	Yes
	Wick
	CCUF

	22
	034
	CMI Introduction to Management
	Yes
	Inverness
	UNISON

	23
	035
	PC Passport
	Yes
	Inverness
	UNISON

	24
	036
	European Computing Driving Licence (ECDL) Advanced
	Yes
	Kirkwall
	UNISON

	25
	038
	BSL Module 102
	Yes
	Thurso
	CCUF

	26
	039
	BSL Module 103
	Yes
	Inverness
	ICUF

	27
	041
	BSL Module 103
	Yes
	Kirkwall
	UNISON

	28
	044
	BSL Module 103
	Yes
	Inverness
	STUC Youth Committee

	29
	049
	German for beginners
	Yes
	Inverness
	UNISON

	30
	052
	Basic Italian
	Yes
	Inverness
	PCS

	31
	055
	CMI Introduction to Management
	Yes
	Inverness
	SUL


List of non-accredited courses

	Number
	Course reference
	Course Title
	Accredited
	Location
	Lead union

	1
	002
	Make it Work (IT)
	No
	Inverness
	USDAW

	2
	003
	German (beginners)
	No
	Inverness
	UNITE

	3
	007
	Emergency First Aid at Work
	No
	Inverness
	UNISON

	4
	008
	Basic IT
	No
	Kirkwall
	UNISON

	5
	010
	Introduction to Digital Photography
	No
	Inverness
	UNITE

	6
	014
	Emergency First Aid at Work
	No
	Inverness
	UNISON

	7
	015
	Introduction to Digital Photography
	No
	Inverness
	PCS

	8
	016 (A)
	IT
	No
	Inverness
	UNISON

	9
	016 (B)
	IT
	No
	Inverness
	UNISON

	10
	017 (A)
	Basic English ESOL
	No
	Elgin
	UNISON

	11
	017 (B)
	Basic English ESOL
	No
	Elgin
	UNISON

	12
	018
	Introduction to Spanish 
	No 
	Inverness
	PCS

	13
	021 (A)
	Digital Photography
	No
	Inverness
	TSSA

	14
	021 (B)
	Digital Photography
	No
	Dingwall
	TSSA

	15
	022 (A)
	Spanish (beginners)
	No
	Dingwall
	TSSA

	16
	022 (B)
	Spanish (beginners)
	No
	Dingwall
	TSSA

	17
	025 (A)
	Digital Photography
	No
	Inverness
	PCS

	18
	025 (B)
	Digital Photography
	No
	Inverness
	PCS

	19
	026
	Italian (beginners)
	No
	Inverness
	PCS

	20
	027
	Italian (beginners)
	No
	Inverness
	PCS

	21
	029
	Computer Arts
	No
	Brora
	UNISON

	22
	031
	Gaelic taster
	No
	Inverness
	ICUF

	23
	032
	21st Century Communications
	No
	Inverness
	STUC Youth Committee

	24
	037 (A)
	Basic IT
	No
	Kirkwall
	GMB

	25
	037 (B)
	Basic IT
	No
	Kirkwall
	GMB

	26
	042
	Social Networking
	No
	Inverness
	ICUF

	27
	043
	21st Century Communications
	No
	Stornoway
	STUC Youth Committee

	28
	045 (B)
	CV & Interview Skills
	No
	Stornoway
	STUC Youth Committee

	29
	046
	Basic French
	No
	Inverness
	ICUF

	30
	047
	Basic Spanish
	No
	Inverness
	ICUF

	31
	048
	Introduction to Digital Photography
	No
	Inverness
	ICUF

	32
	053
	Basic Spanish
	No
	Inverness
	SUL

	33
	056
	Basic IT
	No
	Kirkwall
	GMB


List of IT courses

	Number
	Course reference
	Course Title
	Accredited
	Location
	Lead union

	1
	001
	Starting Points (IT)
	Yes
	Thurso
	UNISON

	2
	002
	Make it Work (IT)
	No
	Inverness
	USDAW

	3
	008
	Basic IT
	No
	Kirkwall
	UNISON

	4
	011
	IT Presentation
	Yes
	Inverness
	ASLEF

	5
	016 (A)
	IT
	No
	Inverness
	UNISON

	6
	016 (B)
	IT
	No
	Inverness
	UNISON

	7
	020 (1)
	Basic IT
	Yes
	Inverness
	SUL

	8
	020 (2)
	Intermediate IT
	Yes
	Inverness
	SUL

	9
	020 (3)
	Basic IT
	Yes
	Inverness
	SUL

	10
	020 (4)
	Intermediate IT
	Yes
	Inverness
	SUL

	11
	020 (5)
	Intermediate IT
	Yes
	Inverness
	SUL

	12
	020 (6)
	Advanced IT
	Yes
	Inverness
	SUL

	13
	020 (7)
	Intermediate IT
	Yes
	Inverness
	SUL

	14
	020 (8)
	Basic IT
	Yes
	Inverness
	SUL

	15
	020 (i)
	Web Design
	Yes
	Inverness
	SUL

	16
	029
	Computer Arts
	No
	Brora
	UNISON

	17
	030 (A)
	PC Passport
	Yes
	Wick
	CCUF

	18
	030 (B)
	PC Passport
	Yes
	Wick
	CCUF

	19
	032
	21st Century Communications
	No
	Inverness
	STUC Youth Committee

	20
	035
	PC Passport
	Yes
	Inverness
	UNISON

	21
	036
	European Computing Driving Licence (ECDL) Advanced
	Yes
	Kirkwall
	UNISON

	22
	037 (A)
	Basic IT
	No
	Kirkwall
	GMB

	23
	037 (B)
	Basic IT
	No
	Kirkwall
	GMB

	24
	042
	Social Networking
	No
	Inverness
	ICUF

	25
	043
	21st Century Communications
	No
	Stornoway
	STUC Youth Committee

	26
	056
	Basic IT
	No
	Kirkwall
	GMB


List of foreign language courses

	Number
	Course reference
	Course Title
	Accredited
	Location
	Lead union

	1
	003
	German (beginners)
	No
	Inverness
	UNITE

	2
	013
	German (beginners)
	Yes
	Inverness
	UNITE

	3
	017 (A)
	Basic English ESOL
	No
	Elgin
	UNISON

	4
	017 (B)
	Basic English ESOL
	No
	Elgin
	UNISON

	5
	018
	Introduction to Spanish 
	No 
	Inverness
	PCS

	6
	022 (A)
	Spanish (beginners)
	No
	Dingwall
	TSSA

	7
	022 (B)
	Spanish (beginners)
	No
	Dingwall
	TSSA

	8
	023
	German
	Yes
	Inverness
	UNITE

	9
	026
	Italian (beginners)
	No
	Inverness
	PCS

	10
	027
	Italian (beginners)
	No
	Inverness
	PCS

	11
	031
	Gaelic taster
	No
	Inverness
	ICUF

	12
	046
	Basic French
	No
	Inverness
	ICUF

	13
	047
	Basic Spanish
	No
	Inverness
	ICUF

	14
	049
	German for beginners
	Yes
	Inverness
	UNISON

	15
	052
	Basic Italian
	Yes
	Inverness
	PCS

	16
	053
	Basic Spanish
	No
	Inverness
	SUL


List of BSL courses

	Number
	Course reference
	Course Title
	Accredited
	Location
	Lead union

	1
	004
	British Sign Language (BSL) Module 101
	Yes
	Inverness
	UNITE

	2
	005
	BSL Module 101
	Yes
	Inverness
	Cross/ASLEF

	3
	006 (1 & 2)
	BSL Module 101
	Yes
	Inverness
	USDAW

	4
	009
	BSL Module 101
	Yes
	Caithness
	CCUF

	5
	012
	BSL 102-103
	Yes
	Inverness
	Cross/UNITE

	6
	019
	BSL Module 102
	Yes
	Inverness
	ICUF

	7
	038
	BSL Module 102
	Yes
	Thurso
	CCUF

	8
	039
	BSL Module 103
	Yes
	Inverness
	ICUF

	9
	041
	BSL Module 103
	Yes
	Kirkwall
	UNISON

	10
	044
	BSL Module 103
	Yes
	Inverness
	STUC Youth Committee


List of digital photography courses

	Number
	Course reference
	Course Title
	Accredited
	Location
	Lead union

	1
	010
	Introduction to Digital Photography
	No
	Inverness
	UNITE

	2
	015
	Introduction to Digital Photography
	No
	Inverness
	PCS

	3
	021 (A)
	Digital Photography
	No
	Inverness
	TSSA

	4
	021 (B)
	Digital Photography
	No
	Dingwall
	TSSA

	5
	025 (A)
	Digital Photography
	No
	Inverness
	PCS

	6
	025 (B)
	Digital Photography
	No
	Inverness
	PCS

	7
	048
	Introduction to Digital Photography
	No
	Inverness
	ICUF


List of other courses

	Number
	Course reference
	Course Title
	Accredited
	Location
	Lead union

	1
	007
	Emergency First Aid at Work
	No
	Inverness
	UNISON

	2
	014
	Emergency First Aid at Work
	No
	Inverness
	UNISON

	3
	034
	CMI Introduction to Management
	Yes
	Inverness
	UNISON

	4
	045 (B)
	CV & Interview Skills
	No
	Stornoway
	STUC Youth Committee

	5
	055
	CMI Introduction to Management
	Yes
	Inverness
	SUL


Table 1: Course overview by subject type and qualification level 

	Course subject area
	Accredited courses
	Non-accredited courses
	Total of courses

	CMI Introduction to Management
	2
	0
	2

	CV/Interview Skills
	0
	1
	1

	Digital Photography
	0
	7
	7

	Emergency First Aid at Work
	0
	2
	2

	Information Technology (IT):

Advanced IT

Basic IT

Computer Arts

IT

IT Presentation

Intermediate IT

Make it work (IT)

PC Passport

Social Networking

Starting points

Web Design

21st Century Communications
	15

2

3

0

0

1

4

0

3

0

1

1

0
	11

0

4

1

2

0

0

1

0

1

0

0

2
	26

2

7

1

2

1

4

1

3

1

1

0

2

	Language classes

Basic English

(English as a Second or Other Language(ESOL))

British Sign Language (BSL) modules

French

Gaelic taster

German

Italian

Spanish
	14

0

10

0

0

3

1

0
	12

2

0

1

1

2

2

4
	26

2

10

1

1

5

3

5

	Total
	31
	33
	64


Table 2:1: Participant overview by age range and gender

	Age range
	Female
	Male
	Total

	15-17
	1
	1
	2

	18-19
	1
	0
	1

	20-24
	22
	13
	35

	25-40
	158
	68
	226

	41-50
	129
	57
	186

	51-54
	52
	31
	83

	55-64
	86
	44
	130

	64+
	0
	1
	1

	Total
	449
	215
	664


Table 2:2: Participant overview by employment status and gender

	Employment status
	Female
	Male
	Total

	Full time 
	302
	184
	486

	Part time 
	136
	30
	166

	Self-employed (Full time) 
	7
	0
	7

	Self-employed (Part time) 
	1
	0
	1

	Unemployed 
	2
	0
	2

	Not known 
	1
	0
	1

	Retired 
	0
	1
	1

	Total
	449
	215
	664


Table 2:3: Participant overview by ethnicity and gender

	Ethnicity
	Female
	Male
	Total

	Asian (Chinese) 
	5
	0
	5

	Asian (Other) 
	1
	4
	5

	Asian (Pakistani) 
	1
	0
	1

	Black (African) 
	1
	0
	1

	Black Caribbean
	0
	1
	1

	Gypsy traveller 
	0
	3
	3

	Mixed background 
	1
	1
	2

	Not known 
	1
	0
	1

	Other background 
	2
	0
	2

	White (English) 
	49
	27
	76

	White (Irish) 
	8
	2
	10

	White (Other) 
	105
	40
	145

	White (Scottish) 
	272
	136
	408

	White (Welsh) 
	3
	1
	4

	Total
	449
	215
	664


Table 2:4: Participant overview by qualification level and gender

	Qualification level
	Female
	Male
	Total

	No Qualifications 
	54
	28
	82

	1) Lower secondary. Access 1 or 2 
	7
	7
	14

	2) Std Grade/O Grade/Int 1 or 2/Acc 3/SVQ 1 or 2 
	82


	49
	131

	3) Upper Secondary/Higher/A Level/SVQ 3/Mod App 
	95
	49
	144

	4) Adv Higher/HNC/Higher Education Access Courses 
	56
	21
	77

	5) HND, Degree, SVQ 4 
	118
	39
	157

	6) Masters, Doctorate, SVQ 5 
	36
	22
	58

	Not known
	1
	0
	1

	Total
	449
	215
	664


Table 2:5: Participant overview by trade union membership and gender

	Trade union member
	Female
	Male
	Total

	ASLEF
	0
	9
	9

	BECTU
	1
	0
	1

	BMA
	1
	0
	1

	CWU
	2
	12
	14

	EIS
	4
	0
	4

	FBU
	1
	6
	7

	FDA
	0
	1
	1

	GMB
	12
	5
	17

	LTU
	1
	0
	1

	Not stated or blank
	37
	27
	64

	PCS
	62
	34
	95

	Polish associate
	1
	0
	1

	Prospect
	10
	3
	13

	RCN
	10
	0
	10

	RMT
	3
	5
	8

	TSSA
	3
	5
	8

	UCATT
	0
	4
	4

	UNISON
	88
	27
	115

	UNISON & GMB
	1
	0
	1

	UNITE
	3
	17
	20

	USDAW
	18
	1
	19

	USDAW & TSSA
	0
	1
	1

	Total
	258
	157
	415


Table 2:6: Overview by trade union membership among the three largest ethnic groups (White English; White Other; and White Scottish)

	Trade union membership
	White English
	White Other
	White Scottish
	Total

	Blank/Don’t know
	1
	4
	0
	5

	No
	35
	100
	88
	223

	Yes
	40
	41
	320
	401

	Total
	76
	145
	408
	629


Table 2:7: Overview by geographic spread 

	Location
	Number of entries

	Caithness

(By Halkirk – 2; Halkirk – 5; Thurso – 17; Wick – 11; and Bettyhill – 1)
	36

	Inverness
	383

	Inverness-shire excluding Inverness

(Ardersier – 1; Beauly – 8; Brae of Kinkell – 1; Bunchrew – 1; Cannich – 1; Conon Bridge – 3; Drumnadrochit – 6; Kiltarlity – 4; Muir of Ord – 16; Munlochy – 2; Tomatin – 1; and Tore – 2)
	46

	Isle of Skye

(Kilmuir 1; and Portree -1)
	2

	Isle of Lewis

(Borve – 1; Point – 2; Stornoway – 2)
	5

	Moray

(Elgin – 23; Forres – 8; and Nairn – 7)
	38

	Orkney Isles

(Burray – 2; Dounby – 1; Harray – 1; Holm – 5; Kirkwall – 30; Orphir – 3; Rousay – 1; South Ronaldsay – 3; St Ola – 7; and Stromness – 3)
	56

	Outside Highlands & Islands

(Linlithgow- 2; Perth – 1; Rosewell, Midlothian – 1)
	4

	Ross & Cromarty

(Alness – 14; Avoch – 5; Cromarty – 1; Dingwall – 18; Evanton – 3; Fearn – 1; Fortrose – 8; Garve – 1; Invergordon – 12; Kyle – 1; Maryburgh – 1; Ratagan – 1; Rosemarkie – 1; Strathconon – 1; Strathpeffer – 6; and Tain – 7)
	81

	Sutherland

(Brora – 3; Dornoch – 1; Golspie – 2; and Rogart – 1)
	7

	Unknown 
	6

	Total 
	664


Table 2:8: Overview by learners and course completion and pass and fail 

	
	Course completed
	Blanks
	Fail
	na
	Not assessed
	No result
	Pass
	Withdrew

	Yes
	517
	284
	13
	12
	1
	0
	207
	0

	No
	117
	53
	55
	4
	0
	1
	1
	3

	Blanks
	30
	5
	10
	0
	0
	0
	15
	0

	Total
	664
	342
	78
	16
	1
	1
	223
	3


Table 3: Educational qualification level by ethnicity

	Educational qualification level
	No qualifications
	1)
	2)
	3)
	4)
	5)
	6)
	Not known
	TOTAL

(of 664)

	Asian (Chinese)
	0
	0
	0
	0
	0
	0
	5
	0
	5

	Asian (Other) 
	2
	0
	2
	0
	0
	0
	1
	0
	5

	Asian (Pakistani) 
	0
	0
	0
	0
	0
	1
	0
	0
	1

	Black (African)
	0
	0
	0
	0
	0
	0
	1
	0
	1

	Black Caribbean 
	0
	0
	0
	0
	1
	0
	0
	0
	1

	Gypsy traveller
	0
	0
	0
	0
	0
	3
	0
	0
	3

	Mixed background 
	0
	0
	0
	0
	0
	2
	0
	0
	2

	Not known 
	0
	0
	0
	0
	0
	0
	0
	1
	1

	Other background 
	1
	0
	0
	1
	0
	0
	0
	0
	2

	White (English)
	9
	1
	19
	14
	5
	20
	8
	0
	76

	White (Irish) 
	0
	0
	1
	2
	0
	6
	1
	0
	10

	White (Other) 
	21
	1
	13
	34
	12
	31
	33
	0
	145

	White (Scottish) 
	49
	12
	96
	92
	59
	93
	7
	0
	408

	White (Welsh)
	0
	0
	0
	1
	0
	1
	2
	0
	4

	Total
	82
	14
	131
	144
	77
	157
	58
	1
	664


Educational qualifications key

No Qualifications 

1) Lower secondary. Access 1 or 2 

2) Std Grade/O Grade/Int 1 or 2/Acc 3/SVQ 1 or 2 

3) Upper Secondary/Higher/A Level/SVQ 3/Mod App 

4) Adv Higher/HNC/Higher Education Access Courses 

5) HND, Degree, SVQ 4 

6) Masters, Doctorate, SVQ 5 

Not known

Table 4: Educational qualification level among the three largest ethnic groups (White English, White Other; and White Scottish) in total and by gender

	
	No qualifications
	1)
	2)
	3)
	4)
	5)
	6)
	Not known
	TOTAL

(of 629)

	White (English)

Female

Male

Total
	6

3

9
	1

0

1
	10

9

19
	8

6

14
	5

0

5
	15

5

20
	4

4

8
	0

0

0
	49

27

76

	White (Other)

Female

Male

Total 
	16

5

21
	1

0

1
	6

7

13
	23

11

34
	11

1

12
	26

5

31
	22

11

33
	0

0

0
	105

40

145

	White (Scottish)

Female

Male

Total
	31

18

49
	5

7

12
	64

32

96
	61

31

92
	40

19

59
	69

24

93
	2

5

7
	0

0

0
	272

136

408

	Female

Male 

Total
	53

26

79
	7

7

14
	80

48

128
	92

48

140
	56

20

76
	110

34

144
	28

20

48
	0

0

0
	426

203

629


The total entries across the three largest ethnic groups accounts for 629 of 664 entries on the participant database.

Educational qualifications key
No Qualifications 

Lower secondary. Access 1 or 2 

Std Grade/O Grade/Int 1 or 2/Acc 3/SVQ 1 or 2 

Upper Secondary/Higher/A Level/SVQ 3/Mod App 

Adv Higher/HNC/Higher Education Access Courses 

HND, Degree, SVQ 4 

Masters, Doctorate, SVQ 5 

Not known
Table 5: Repeat learners and pass and fail rates

	Repeat learners
	Blanks
	Fail
	Not assessed or na or no result
	Pass
	Withdrew
	Total



	ID contains A
	65

46 female

19 male
	5

2 female

3 male
	1

1 female

0 male
	50

34 female

16 male
	1

0 female

1 male
	122

83 female

39 male



	ID contains B
	46

29 female

17 male
	23

13 female

10 male


	10

6 female

4 male
	57

44 female

13 male


	2

1 female

1 male
	138

93 female

45 male

	ID contains C
	14

11 female

3 male


	9

6 female

3 male
	5

4 female

1 male
	12

12 female

0 male
	0

0 female

0 male
	40

33 female

7 male

	ID contains D
	6

5 female

1 male
	1

1 female

0 male
	2

1 female

1 male
	5

3 female

2 male
	0

0 female

0 male
	14

10 female

4 male



	ID contains E
	1

1 female

0 male
	0

0 female

0 male
	0

0 female

0 male
	0

0 female

0 male
	0

0 female

0 male
	1

1 female

0 male



	Total repeat learners
	132

92 female

40 male
	38

22 female 16 male
	18

12 female

6 male
	124

93 female

31 male
	3

1 female

2 male


	315

220 female

95 male


ID contains A indicates that this is a second course; B a third; C a fourth; D a fifth; and E a sixth.

1

